
 Grades K–6

Expand your guided reading program  
with the best in authentic literature and 
teaching support
 •  Award-winning titles and authors— 

authentic, high-interest texts

 •  Varied text types and genres

 • Title-specific teacher support

perfectionlearning.com  |  (800) 831-4190

© Perfection Learning®

Sarah, Plain and Tall

Author: Patricia MacLachlan
Genre: Fiction
Guided Reading Level: R
TEKS: 4.2, 4.2.B, 4.4.C, 4.6.B, 

4.8

English Language 
Support 

Offer realia, gestures, 
or photos to support the 
introduction of the new 
vocabulary. For the names 
of all the fl owers and shells, 
have students look them up 
on the Internet, and print out a 
photo. Display the photos as 
a classroom collage. Point out 
the locations of the states of 
Maine and Kansas.

Synopsis  Jacob is a widowed farmer living on the prairie in the Midwest 
in the late 1800s. He has two children, Anna and Caleb. Anna, who is 
probably around 12 years old, narrates the story. Jacob’s wife died in 
childbirth when Caleb was born. After a few years and as was customary at 
the time, Jacob advertises in the newspaper for a wife, and Sarah Elizabeth 
Wheaton from Maine answers his ad and agrees to come and live with the 
small family on the prairie in Kansas. She only commits to staying with them 
for a short time to see if she likes them and they like her. Sarah, Plain and Tall 
won the Newbery award in 1986.

LEVEL R

Introduction: Explore Fiction 
Say, Sarah, Plain and Tall is a fi ction book by Patricia MacLachlan. This 

is a story about a farmer, Jacob, and his two children, Caleb and Anna. It takes 
place in the late 1800s on the prairie in the Midwest. What states are considered 
part of the Midwest? (Kansas, Iowa, Oklahoma, Nebraska, Illinois, North 
Dakota, South Dakota) The prairie in the late 1800s was just being settled, 
and the land was wide open. Anna is about 12 years old, and Caleb is younger, 
probably around 6. Anna is the narrator of the story. What does it mean to be 
the narrator? (The narrator is the person who is telling the story.)

Vocabulary
Tier Two: biscuits (39), collection (25), crisply (50), dough (45), eerie (55), 
hearthstones (3), murmured (7), petticoat (41), quiet (56), shuffl ing (44), 
squall (53), Tennessee (45), weary (53), whickering (44), windowsill (25)

Tier Three: columbine (47), conch shell (25), dahlias (47), hail (57), ice 
marbles (57), marigolds (47), nasturtiums (47), oyster (25), prairie violets 
(27), razor clam (25), scallop (25), sea clam (25), seaside goldenrod (27), 
wild feverfew (47), wooly ragwort (27), zinnias (47) 

Word Work
4.8 Reading/Comprehension of Literary Text/Sensory Language. Students 
understand, make inferences and draw conclusions about how an author’s 
sensory language creates imagery in literary text and provide evidence from 
text to support their understanding. 

Introduce vocabulary in context as it appears within the book before or 
during reading. Explain that when an author uses a comparison between 
two different things, using the words like or as, this is called a simile. Point 
out the simile on page 34, “. . . as tall as the barn” and on page 40, “. . . ran 
like the wind.” Ask students to fi nd the similes on pages 20, 31, 41, 46, 55, 
and 58. Explain that a metaphor is also fi gurative language but instead of 
a comparison of two things using like or as, the two things are considered 
to be the same through the use of a vivid comparison, such as on page 41, 
“‘The sea is salt,’ said Sarah.”

Author:
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• English Language Learner support

4 Guided Reading Teacher Resource

What Is Guided Reading?
Guided Reading is a highly effective form of small-group 
instruction. The flexible, dynamic grouping that characterizes 
guided reading offers student-centered, differentiated 
instruction. The overall goal of 
guided reading is to offer students 
an opportunity to use and develop 
reading strategies as they read just 
beyond their independent reading 
level with just enough support 
from the teacher.

Small-group instruction for reading 
dates back to the late 1800s in the 
United States. Small groups were 
the answer to the wide range of 
reading abilities present among 
students at the same grade level. 
Teaching the class as a whole 
with one text wasn’t challenging 
for some while frustrating for 
others. Today’s guided reading 
groups have adopted the best of 
small-group reading instruction—a 
better text-child match—while 
eliminating the rigidity of the 
groups and some of the practices 
that could work against a strong 
self-concept in developing readers.

The principles that form the basis for guided reading today first started 
during the 1980s in New Zealand and Australia with the work of Marie 
Clay. Marie Clay’s teachings identified reading as a strategic process 
where students needed to be actively involved with the text.

Small-group instruction provides 

special opportunities to observe 

learners closely and to get to 

know them better as learners and 

as individuals. It is a time when 

we can “hold the bicycle seat” for 

those who are wobbling their way 

through new challenges in text 

and ensure that their experience 

is both positive and strategic.

 —Linda Hoyt, Snapshots: Literacy 
Minilesson Up Close
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Monster Math Picnic

Author: Grace Maccarone

Genre: Informational Text

Guided Reading Level: G

TEKS: 1.6.D, 1.3.H

English Language 

Support 

Offer realia, gestures, 

or photos to support the 

introduction of the new 

vocabulary. Place two bowls 

of dirt and a cup of water on 

a desk. Explain to students 

that the same kind of dirt is in 

both bowls. Pour water into 

one bowl and stir to make 

mud. Explain that there are 

now two different kinds of dirt. 

Ask students to identify the 

difference. Display a photo of 

a beach. Then ask students 

how sand is different from dirt. 

Show students a photograph 

of a squirrel and ask 

volunteers to describe it. Ask 

students to raise their hands if 

they have seen squirrels in a 

yard. 

Synopsis  Ten monsters go to a picnic and participate in various 

activities. In each scene, some monsters choose to do one activity while 

some choose another activity. The total number of monsters in the two 

activities always equals the number ten. At the end of the book there are 

supplemental activities to reinforce the math concepts.

LEVEL G

Introduction: Explore Informational Text

Point out that Monster Math Picnic is a math informational book about  

ten monsters on a picnic and shows how they divide into groups for 

activities. Provide examples of how a group of ten items can be sorted 

into two groups. Explain that the author used imaginary characters to 

show the math concept of various groupings of ten.

Vocabulary

Tier One: eight, four, one, two

Tier Two: bees, bread, cheese, dream, flies, float, happy, monster, mud, 

ready, sand, sleep, squirrels

Word Work

1.6.D Identify and sort words into conceptual categories (e.g., opposites, 

living things).

Introduce vocabulary in context as it appears within the book before or 

during reading. Group together like items in the classroom, such as kinds 

of paper. Explain that different types of paper make a group because the 

items are alike. Show students the pages in the beginning of the book 

where eight monsters play in mud and two monsters play in sand. Ask 

students how mud and sand are alike. Use student responses to clarify 

that mud and sand can be grouped together because they are both kinds 

of earth, or ground. Read the words one, two, and eight. Ask volunteers 

what kind of group these words fit into. 

Show students the pages in the middle of the book where one monster 

wants to rest and nine want to play. Ask students to identify where the 

monster is resting. Have students name some places they like to rest. Call 

for volunteers to identify where monsters are playing. Invite students to 

name some places they like to play.

Only the Best Authentic Literature!

Varied text types and genres—
hand-picked titles representing a range 
of text types and genres to engage and 
develop lifelong readers.

Perfection Learning®

Five Little Monkeys Jumping on the Bed

Author: Eileen Christelow

Genre: Fiction/Poetry

Guided Reading Level: E

TEKS: 1.3.C, 1.3.E, 1.5, 1.6.D, 
1.28, 1.29, 1.110.12.E

English Language 
Support 

Offer realia, gestures, 

or photos to support the 

introduction of the new 

vocabulary. Show a photo of 

real monkeys. Have students 

compare and contrast the 

monkeys in the book with 

real monkeys. Similarly, show 

several images of real-life 

doctors, and have students 

describe how the doctor in the 

book is similar or different.

Synopsis  Based on the classic children’s rhyme, Eileen Christelow’s 

version includes lively illustrations and a few pages at the beginning 

describing the monkeys getting ready to go to bed. One by one, each 

monkey falls off the bed and is ordered by the doctor to stop jumping. In 

the end, the monkeys fall asleep and their mama gets to go to bed too.

LEVEL E

Introduction: Explore Poetry
Explain to students that this is a fun-to-read story based on a rhyme 

they may recognize. Ask students if they are familiar with “Five Little 
Monkeys Jumping on the Bed.” Have a volunteer recite a few lines. Point 
out that this rhyme counts down from five to one.

On the board, list the rhyming words from the main part of the story: 
bed, head, said. Ask, When two words rhyme, which parts sound alike: the 
beginnings, the middles, or the ends? Point out that even though the words 
rhyme, or sound the same at the end, they are spelled differently. 

Discuss how stories are organized. Say, Most stories are told in time 
order, which means the author tells about what happened first, next, and 
last, in that order. Choose a familiar story, such as “Little Red Riding 
Hood” or “The Gingerbread Man,” and have students help you describe 
the sequence of events in order.

Vocabulary
Tier One: brushed, bumped, jumped, said

Tier Two: bedtime, doctor, fell, monkeys, pajamas

Word Work
1.3.E read base words with inflectional endings (e.g., plurals, past tenses)

1.6.D identify and sort words into conceptual categories (e.g., opposites, 
living things)

Introduce vocabulary in context as it appears within the book before 
or during reading. List brushed, bumped, jumped, and said. Use the 
vocabulary to discuss past tense and present tense verb forms. Have 
students identify the -ed ending and discuss how it changes the meaning 
of a verb. Then point out the irregular verb form of said. Ask students to 
identify the present-tense form (say), and then point out that fell is also 
an irregular past-tense verb. 

Compare the literal and nonliteral meanings of fell used in the text. Ask 
students what it means to fall asleep, and have them explain in their own 
words the difference in usage between fell off the bed and fell asleep. Point 
out the monkeys’ pajamas on the front cover. Explain that pajamas, like 
pants or jeans, is always a plural. Have students identify the two smaller 
words that form bedtime, and discuss the meaning of the compound.

Pre-packaged 6-packs  
in hanging bags with  
Lesson Plan Cards

 Storage bins with leveling labels Bookroom support
•   leveling labels for each book in the collection 

•  downloadable book detail labels, customizable for  
your specific needs

•  downloadable title database to help match students  
with the “just right” book
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Downloadable  
title  
database

Lesson Plan Cards  
for every title

•  text-specific instruction  
and activities 

•  focus on critical TEKS standards 

• writing mini-lessons

•  everything teachers need  
at their fingertips!

Award-winning titles and authors— 
authentic, high-interest texts—a mix of 
classic titles and new favorites.

GRADE LEVEL GUIDED READING LEVELS
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LEVEL M

Introduction: Explore Poetry 
Explain to students that this is a fun-to-read book of poems about the 

months of the year. Describe poetry. Poetry is a genre, or type of literature, 
usually written in a series of short lines with words put together to create a 
certain rhythm, or beat, much like music or a song. Poems are written with 
words chosen for their sounds as well as their meaning. Poems often have 
rhyming words.

Explain that in this book of poetry, the main character loves to eat 
chicken soup with rice in all kinds of places while enjoying all kinds 
of season-related activities. Say, As we read the book, notice the author’s 
fun choice of words. Watch for repeated words, made-up words or words 
used in new ways, rhyming words, and alliteration. Alliteration is when the 
first letter or sound is repeated in two or more words. “Silly Sally” is an 
example of alliteration. Tongue Twisters are examples of alliteration. “Peter 
Piper picked a peck of pickled peppers.” Can students think of other tongue 
twisters or alliterative phrases? Perhaps someone has an alliterative 
name.

Vocabulary
Tier Two: anniversary, bangled, baubled, concocting, crocodile, gale, 
gusty, pepped

Tier Three: Bombay, Nile, Spain

Word Work
2.21.Aiii/Aiv understand and use the following parts of speech in the 
context of reading, writing, and speaking: adjectives, adverbs

2.5.A use prefixes and suffixes to determine the meaning of words

Introduce vocabulary in context as it appears within the book before or 
during reading. Call attention to the author’s unique use of some words.

November poem: “In November’s gusty gale.” Even though gale 
means “a strong wind,” explain to students that adding the adjective 
gusty adds more strength to the wind and creates alliteration.

December poem: “A baubled, bangled Christmas tree.” Explain that bauble 
and bangle are both nouns, but the author adds -ed and uses them as 
adjectives to describe a Christmas tree with lots of decorations, or lots of 
baubles and bangles. Using these words as adjectives forms alliteration.

Chicken Soup with Rice

Author: Maurice Sendak

Genre: Fiction/Poetry

Guided Reading Level: M

TEKS: 2.2.Aiv, 2.2.C, 2.4, 2.5.A, 
2.7, 2.21.Aiii/Aiv

English Language 
Support 

Offer realia, gestures, 

or photos to support the 

introduction of the new 

vocabulary. Point out Spain, 

Bombay, and the Nile on 

maps. Share a photo of a 

crocodile. Demonstrate the 

meaning of concocting by 

using a bowl or a pot and a 

large wooden spoon. Pretend 

to add multiple ingredients, 

stirring to mix them up.

Synopsis  Maurice Sendak’s rhythmic portrayal plays with language 

as chicken soup with rice is enjoyed with many activities and in many 

types of weather throughout the months of the year. Readers have fun 

with language and learn the months at the same time.

Perfection Learning®

Phonics and Word Recognition
2.2.Aiv decode multisyllabic words in context and 
independent of context by applying common letter-
sound correspondences including: vowel digraphs and 
diphthongs

2.2.C decode words by applying knowledge of common 
spelling patterns

Discuss the /—oo/ sound. Call attention to the June 
poem. Explain that there are actually three spellings 
of the /—oo/ sound in the June poem. Establish that 
June, group, droop, and soup all have the /—oo/ sound. 
Isolate the three spelling patterns. (oo, ou, u_e) 
Brainstorm and build word lists reflective of the three 
different spelling patterns.

Fluency
2.4 Students read grade-level text with fluency and 
comprehension.

Model the rhythm and expression inherent in Maurice 
Sendak’s poetry. Have fun with the language. Read 
each poem aloud. Then have students read with you. 
Offer interested students an opportunity to select a 
poem, practice it, and read it aloud for the group or 
even the class.

Share Carole King’s musical version of this text. It 
can be found at the link shown below. Discuss with 
students whether they think this musical presentation 
adds interest to the text. Establish how the music lends 
fluency to the reading of the text.

http://youtu.be/sNBzJlpwChU (Carole King’s 
musical version featuring actual pages from the 
printed book)

Offer students opportunities to perform/sing the text 
for individual months in pairs or small groups.

Reading Literature
2.7 Students are expected to describe how rhyme, 
rhythm, and repetition interact to create images in 
poetry.

Use a document camera to project the January poem. 
Explain that the author chose his words carefully to 
create just the right feel, or rhythm, in his poems. 
Begin by identifying the rhyming words in the 
first poem. (nice, ice, rice, twice) Then point out the 
repeated words. (rice, sip/sipping, chicken soup with 
rice) Finally, discuss alliteration. (slipping, sliding, sip, 
sipping) Continue discussing these elements with each 
of the poems.

Writing
2.7 Students are expected to describe how rhyme, 
rhythm, and repetition interact to create images in 
poetry.

Ask students to select one of the poems and modify 
the chorus by changing the repeated word. Remind 
them to play with the language but to also maintain 
the meaning of the poem. Provide time for them to 
share their new versions. An example might be

In August it will be so hot/ I will become 
a cooking pot/Boiling soup of course—
why not?/Boiling once, Boiling Twice/
Boiling chicken soup with rice.
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Understanding the Text 
Literal: In which four months does the character 
become someone or something else, and what 
does he become? Use the illustrations and the 
text to find the answers. (May, robin; August, 
cooking pot; November, whale; December, 
Christmas Tree)

Interpretive: Discuss how the character 
changes throughout the book. What causes the 
character to change? How are the character and 
the setting related? Use evidence from the book.

Applied: Discuss that the poems are written 
with a chorus similar to the chorus in songs. 
Discuss the meaning of the word chorus and 
challenge students to find where the chorus 
occurs in each poem and which words stay the 
same each time and how each chorus differs.

Each collection features
•  6-packs of 10 individual titles—60 books per level

•  50% fiction and 50% informational titles

• title-specific Lesson Plan Cards 

•  a variety of text types, genres, and themes 

•  a Guided Reading Teacher Resource

•  complete storage and labeling solutions

Expand your guided reading program with 
foundational collections featuring a 50/50 mix of the 
very best fiction and informational titles available!

A 50/50 mix of fiction and informational titles with a range of text types and genres—
historical fiction, myths and folktales, realistic fiction, poetry, biographies, and narrative nonfiction.

Award-winning and celebrated authors—Newbery, Caldecott, Coretta Scott King,  
and more.

New and classic literature—traditional titles to contemporary literature destined to  
become classics. 
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Title-Specific Lesson Plan Cards

A  TITLE DETAILS 
Includes text structure and TEKS standards covered

B SYNOPSIS

C  INTRODUCTION 
Introduces the genre/text type

D  VOCABULARY and WORD WORK 
Tiers One, Two, and Three vocabulary practiced in context

E  ENGLISH LANGUAGE SUPPORT 
Title-specific vocabulary support strategies for ELLs

F  UNDERSTANDING THE TEXT 
Three levels of text-based comprehension activities 
support close reading strategies

G  PHONICS AND WORD RECOGNITION 
Application of relevant reading foundational skills

H  FLUENCY or TEXT FEATURES 
Fiction Lesson Plan Cards—Fluency activities deepen  
reading comprehension

  Informational Lesson Plan Cards—Text Features provides 
discussion points to explore text structures and features

I  READING LITERATURE or  
READING INFORMATIONAL TEXT 
Suggestions to guide students in applying critical 
reading strategies

J  WRITING 
Text-based writing supports reading/writing connection
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Informational Text Lesson Plan Card on page 6.
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Phonics and Word Recognition

1.3.C use common syllabication patterns to decode 

words

Discuss the relationship between vowel sounds and 

syllables. Create a T-chart labeled one syllable and two 

syllables. Choose a few pages in the text, and have 

students clap to count syllables as they read aloud 

words from those pages. Have students guide you in 

listing words in the appropriate columns. Review the 

words in each column as you explain that the number 

of vowel sounds in a word correlates to the number 

of syllables. Point out that the number of vowel letters 

may not correlate to syllables because some vowels 

are silent and some vowel sounds are created by 

combinations of letters.

Fluency
1.5 Students read grade-level text with fluency and 

comprehension. Students are expected to read aloud 

grade-level appropriate text with fluency (rate, accuracy, 

expression, appropriate phrasing) and comprehension.

As you model reading aloud the story, emphasize the 

difference between the prose on the first few pages 

of the book with the rhythm and expression inherent 

to the poetic part of the story. Help students identify 

the differences. (no rhyme or rhythm at the beginning)

Have students read aloud the story. For the prose 

at the beginning of the story, have one student at a 

time read aloud each sentence. For the rhyming part 

of the story, divide the class into two groups. Have 

one group chorally read aloud the section from “Five 

little monkeys jumping on the bed . . .” through “ 

. . . and the doctor said.” Then have the second group 

chorally read aloud “No more monkeys jumping on 

the bed!” Encourage students to have fun and to read 

with enthusiasm. 

Reading Literature

1.110.12.E retell or act out important events in stories in 

logical order

Work with students to write a brief summary of the 

events in the story. Have students guide you in creating 

a list, in order, of the sequence of events. (1. The 

monkeys take a bath. 2. They put on their pajamas, and 

so on.) Then list sequence words, such as first, second, 

next, then, last. Model using the words to describe 

events from the book in time order, and then have 

volunteers follow your model to do the same. Have 

students refer to the back cover of the book, and ask 

if anyone has read any of the other books in the Five 

Little Monkeys series. Discuss how the other books are 

or might be similar to or different from this one, based 

on having read them or by looking at the covers.

Writing
1.28 Listening and Speaking/Speaking Students are 

expected to share information and ideas about the topic 

under discussion, speaking clearly at an approapriate 

pace, using the conventions of languag.

1.29 Listening and Speaking/Teamwork. Students work 

productively with others in teams. 

Work as a group to write a counting rhyme. Have 

students vote on an animal and a setting, and use 

their choice as the basis of the rhyme. (birds in a tree, 

frogs on a log, cows in a field) Help students come up 

with rhyming words. Afterward, have students create 

drawings to accompany the story.
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Understanding the Text 

Literal: What four things did the monkeys do 

before they started jumping on the bed? Refer 

to the book for your answers. (bath, pajamas, 

brushed teeth, said good night) Why was the 

mama so happy at the end? (because she got to 

go to bed)

Interpretive: Discuss the numbers of boy 

and girl monkeys. Have students first use the 

illustrations to determine how many of each 

there are. Then work with them to use the 

possessive pronouns in the written text to 

confirm the answer. (three boys, two girls)

Applied: Discuss counting songs and rhymes, 

including why they are common and popular. 

(teach counting, easy to read and remember, 

fun to recite) Ask students if they liked Eileen 

Christelow’s version of “Five Little Monkeys” 

and to explain why or why not.

Perfection Learning®

Five Little Monkeys Jumping on the Bed

Author: Eileen Christelow

Genre: Fiction/Poetry

Guided Reading Level: E

TEKS: 1.3.C, 1.3.E, 1.5, 1.6.D, 
1.28, 1.29, 1.110.12.E

English Language 
Support 

Offer realia, gestures, 

or photos to support the 

introduction of the new 

vocabulary. Show a photo of 

real monkeys. Have students 

compare and contrast the 

monkeys in the book with 

real monkeys. Similarly, show 

several images of real-life 

doctors, and have students 

describe how the doctor in the 

book is similar or different.

Synopsis  Based on the classic children’s rhyme, Eileen Christelow’s 

version includes lively illustrations and a few pages at the beginning 

describing the monkeys getting ready to go to bed. One by one, each 

monkey falls off the bed and is ordered by the doctor to stop jumping. In 

the end, the monkeys fall asleep and their mama gets to go to bed too.

LEVEL E

Introduction: Explore Poetry
Explain to students that this is a fun-to-read story based on a rhyme 

they may recognize. Ask students if they are familiar with “Five Little 
Monkeys Jumping on the Bed.” Have a volunteer recite a few lines. Point 
out that this rhyme counts down from five to one.

On the board, list the rhyming words from the main part of the story: 
bed, head, said. Ask, When two words rhyme, which parts sound alike: the 
beginnings, the middles, or the ends? Point out that even though the words 
rhyme, or sound the same at the end, they are spelled differently. 

Discuss how stories are organized. Say, Most stories are told in time 
order, which means the author tells about what happened first, next, and 
last, in that order. Choose a familiar story, such as “Little Red Riding 
Hood” or “The Gingerbread Man,” and have students help you describe 
the sequence of events in order.

Vocabulary
Tier One: brushed, bumped, jumped, said

Tier Two: bedtime, doctor, fell, monkeys, pajamas

Word Work
1.3.E read base words with inflectional endings (e.g., plurals, past tenses)

1.6.D identify and sort words into conceptual categories (e.g., opposites, 
living things)

Introduce vocabulary in context as it appears within the book before 
or during reading. List brushed, bumped, jumped, and said. Use the 
vocabulary to discuss past tense and present tense verb forms. Have 
students identify the -ed ending and discuss how it changes the meaning 
of a verb. Then point out the irregular verb form of said. Ask students to 
identify the present-tense form (say), and then point out that fell is also 
an irregular past-tense verb. 

Compare the literal and nonliteral meanings of fell used in the text. Ask 
students what it means to fall asleep, and have them explain in their own 
words the difference in usage between fell off the bed and fell asleep. Point 
out the monkeys’ pajamas on the front cover. Explain that pajamas, like 
pants or jeans, is always a plural. Have students identify the two smaller 
words that form bedtime, and discuss the meaning of the compound.
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Grade-Level Collections*
Grade K (5 Levels, A–E) 300 Books (6-packs of 50 titles) 08830  $2,655.00  $1,858.00 
Grade 1 (8 Levels, D–K) 480 Books (6-packs of 80 titles) 08831  $4,382.00  $3,067.00 
Grade 2 (5 Levels, J–N) 300 Books (6-packs of 50 titles) 08832  $2,894.00  $2,026.00 
Grade 3 (5 Levels, M–Q) 300 Books (6-packs of 50 titles) 08833  $2,980.00  $2,086.00 
Grade 4 (5 Levels, P–T) 300 Books (6-packs of 50 titles) 08834  $3,160.00  $2,212.00 
Grade 5 (5 Levels, S–W) 300 Books (6-packs of 50 titles) 08835  $3,240.00  $2,268.00 
Grade 6 (5 Levels, V–Z) 300 Books (6-packs of 50 titles) 08836  $3,300.00  $2,310.00 
*Please note these collections overlap Guided Reading Levels between collections. Purchase of sequential grade levels will include duplicate titles.

Level N 08810  $584.00  $438.00 
Level O 08811  $584.00  $438.00 
Level P 08812  $584.00  $438.00 
Level Q 08813  $644.00  $483.00 
Level R 08814  $644.00  $483.00 
Level S 08815  $644.00  $483.00 
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Level Y 08827  $664.00  $498.00 
Level Z 08828  $664.00  $498.00 

Level A 08797  $531.00  $398.25 
Level B 08798  $531.00  $398.25 
Level C 08799  $531.00  $398.25 
Level D 08800  $531.00  $398.25 
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Level H 08804  $558.00  $418.50 
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Level J 08806  $558.00  $418.50 
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Level L 08808  $584.00  $438.00 
Level M 08809  $584.00  $438.00 

Guided Reading Level Collections 6-Packs of 10 titles

Bookroom Collections
Grades K–3 (16 levels, A–P) 960 books (6-packs of 160 titles) 08837  $8,895.00  $6,005.00 
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 Sharks

Author: Kate Riggs

Genre: Informational Text

Guided Reading Level: B

TEKS: K.1.G, K.2.C, K.2.D, 
K.3.C, K.5, K.10.A, K.15, 
K.110.11.D, K.110.11.F

English Language 
Support

Offer realia, gestures, 

or photos to support the 

introduction of the new 

vocabulary. Use the diagram 

on pages 20–21. Point to 

each part of the shark, say 

the word that labels it, and 

have students repeat it. Point 

out that the words eye, nostril, 

teeth, mouth, and skin can 

also be used to describe 

things on people. Have 

students say each of these 

words while pointing to the 

appropriate parts of the shark, 

then repeat by pointing to and 

naming the same body parts 

on themselves.

Synopsis:  This informational text introduces young readers to 

sharks—what they look like, and how they live.

LEVEL B

Introduction: Explore Science Informational Text
Explain to students that they will be reading a science informational 

book. Remind them that an informational book has facts about a 
subject. Hold up the book and ask a volunteer to read the title. Ask, 
What is this animal? What is it like? Where does it live? Make a three-
column chart where all can see. In the fi rst column, list what students 
already know about sharks. Then do a book walk. Read the chapter 
titles and look at the pictures with students. In the second column, list 
the additional information students predict they will learn when they 
read the book. In the third column, list questions students still have 
about sharks. Explain to students that they can refer to their predictions 
and questions as they read to see if their predictions were correct and 
their questions were answered. 

Vocabulary
Tier One: animals, fi sh, pointy, sharp, strong, swim

Tier Two: fi ns, jaws, oceans, rough 

Tier Three: pup, schools

Word Work
K.5 Reading/Vocabulary Development. Students understand new vocabulary 
and use it correctly when reading and writing.

Introduce vocabulary in context as it appears within the book before 
or during reading. Have students turn to the Glossary on page 22 to 
introduce the vocabulary before reading. Ask students to point to each 
word as you read the word and have them repeat. Read the defi nition 
aloud. Then use the photographs and illustrations in the book to point 
out visual examples of each word, such as jaws on page 8.

Point out that the words sharp, pointy, strong, and rough are all describing 
words. Have students fi nd examples of other objects in the classroom 
that are sharp, pointy, strong, or rough.

Explain that some words have more than one meaning. Sometimes an 
informational text will introduce a new meaning for a familiar word. 
Ask students what the word school means. (a place where students go to 
learn) Explain that another meaning of school is a group of fi sh. Point out 
the school of sharks on page 15. Repeat with the word pup on page 14.

TK
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Phonics and Word Recognition
K.2.C Orally generate rhymes in response to spoken 
words. (e.g., ‘’What rhymes with hat?’’).

K.2.D Distinguish orally presented rhyming pairs of 
words from non-rhyming pairs.

K.3.C Recognize that new words are created when letters 
are changed, added, or deleted.

Write the word shark where all can see. Sound it 
out with students: /sh  âr  k/, shark. Then write the 
word sharp. Have students sound out sharp. Ask 
them which letter sounds in sharp are the same as 
in shark and which are different. Point out that the 
final consonant p /p/ is different, but the rest of the 
word sharp is spelled and pronounced the same as 
shark. Explain that students can use words they know 
to help them read and pronounce words with similar 
sounds and spellings by identifying the sounds of the 
letters that differ. 

Text Features
K.1.G Identify different parts of a book. (e.g., front and 
back covers, title page).

K.110.11.D Make inferences based on the cover, title, 
illustrations, and plot.

Have students identify the title on the front cover of 
the book. Then open to page 1. Explain that this is 
the title page. Say, The title page is usually the first page 
of the book. It gives the book’s title, author’s name, and 
sometimes a picture of what the book will be about. Read 
the title and author’s name with students.

Turn to the diagram on pages 20–21. Explain that a 
diagram is a picture that an author of informational 
text can use to give information. Point out that this is 
a diagram of a shark. The words on the diagram are 
labels. The lines drawn from the label to the picture 
help the reader to know what part of the shark each 
label names. Read each label with students. Have 
them point to the part of the shark to which each label 
refers.

Reading Informational Text
K.10.A Identify the topic and details in expository text 
heard or read, referring to the words and/or illustrations.

K.110.11.F Make connections to own experiences, to 
ideas in other texts, and to the larger community and 
discuss textual evidence.

Explain that the topic of an informational text is what 
the text is mostly about. Ask, What is the topic of this 
text? (sharks) Then discuss how details tell more about 
a topic. Turn to page 6. Say, This page tells us that 
sharks are big fish. This is a detail because it tells more 
about the topic of sharks. Continue through the book 
with students. Have them find one detail about sharks 
on each page of the text and tell about it in their own 
words.

Writing
K.15 Writing/Expository and Procedural Texts. Students 
write expository and procedural or work-related texts to 
communicate ideas and information to specific audiences 
for specific purposes. Students are expected to dictate or 
write information for lists, captions, or invitations.

Have students write a sentence that describes 
something they learned about sharks. They can use a 
sentence frame such as the following.

Sharks are .

Sharks have .

Sharks live .

Have them illustrate their sentence. Encourage them 
to label their illustration.
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Understanding the Text
Literal: How does a shark’s skin feel? (like 
sandpaper) What do sharks eat? (meat, such as 
fish and other ocean animals)

Interpretive: What does a shark look like? 
Name three of its body parts and describe them. 
(Possible answers: sharp, pointy teeth; strong 
jaws; pointy fins)

Applied: What kinds of fish have you seen in 
real life? How are those fish like sharks? How are 
they different? 

18710GRLSharksTX_B.indd   2 9/10/15   11:10 AM

Title-Specific Lesson Plan Cards

100% informational titles—a 50/50 mix of 
science and social studies. 

Standards-based and curricular-aligned—
titles cover content addressed in TEKS and 
align to classroom studies.

Variety of text types—biographies,  
how to, narrative nonfiction, historical,  
and scientific texts.

Varied topics—civics and government, 
geography and culture, historical figures, 
economics, life science, physical science,  
earth/space science, technology, and  
math in science.

A  TITLE DETAILS 
Includes text structure and TEKS standards covered

B  SYNOPSIS

C  INTRODUCTION 
Introduces the genre/text type

D  VOCABULARY and WORD WORK 
Tiers One, Two, and Three content and academic 
vocabulary introduced in context

E  ENGLISH LANGUAGE SUPPORT 
Title-specific vocabulary support strategies for ELLs

F  UNDERSTANDING THE TEXT 
Three levels of text-based comprehension activities 
support close reading strategies

G  PHONICS AND WORD RECOGNITION 
Application of relevant reading foundational skills

H  TEXT FEATURES 
Provides discussion points to explore text structures 
and features

I  READING INFORMATIONAL TEXT 
Suggestions to guide students in applying critical 
informational reading strategies

J  WRITING 
Text-based writing supports reading/writing 
connection
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Each collection features
•  6-packs of 10 individual titles—60 books per level

• 100% informational titles—five science and five social studies

• title-specific Lesson Plan Cards 

•  a variety of text types and topics

•  a Guided Reading Teacher Resource

•  complete storage and labeling solutions
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2.2.C decode words by applying knowledge of common 

spelling patterns

Have students turn to page 11 in the book. Ask a 

volunteer to read the sentences. Call students’ attention 

to the word bloom. Ask a student to pronounce the 

word. Point out that the word includes the /oo/ sound. 

Explain that the oo vowel team makes a new sound 

that isn’t a long-o sound or a short-o sound. Next, 

have students turn to page 14 and ask a volunteer 

to read the sentences. Point out that the word food, 

which has the /oo/ sound, appears in every sentence. 

Then have students turn to page 15. Ask students to 

read the page silently and locate the word with the 

/oo/ sound. (roots) Have a student pronounce the 

word. Finally have students turn to page 16 and find 

a word on the page with the same oo vowel team. Ask 

a volunteer to read aloud the sentence with the word. 

(“The animals know how to keep cool.”) Explain that 

the /oo/ sound can be made with other vowel teams 

and spelling patterns. Provide clues for the following 

words, record them where all can see, and underline 

the vowel team or spelling pattern in each that creates 

the /oo/ sound. Clues might include: We use this to wash 

our hair. This animal has a pouch. (shampoo, kangaroo, 

grew, stew, new, shoe, canoe, blue.)  

Text Features

2.14.D use text features to locate specific information in 

text

Explain to students that informational books have 

features that help readers find important facts or 

information quickly. Say, One useful feature is a caption. 

Explain that captions provide information about 

photographs, drawings, or diagrams in a book. Have 

students turn to page 17. Point out the captions and 

how they identify the animals. Challenge students to 

find other examples of captions in the book. Further 

explain that captions can be complete sentences 

explaining the graphic and offering extended 

information not included in the text. If possible, point 

out a more detailed caption in another informational 

title as an example.

Reading Informational Text

2.14.C describe the order of events or ideas in a text 

Discuss with students how living things get energy. 

Have students refer to page 20 and use the text from 

the book to answer the following questions.

Why do living things need energy? (“Living things 

need energy to grow and move.”)

Where does energy come from? (“Energy comes 

from the sun.”)

How do plants use the sun’s energy? (“Plants use 

energy to make food.”)

How do animals get energy? (“Animals get energy 

by eating.”)

Remind students that even though plants and animals 

get energy in different ways, the energy comes from 

the sun.

Writing
2.14.C describe the order of events or ideas in a text 

Discuss how plants and animals get energy. Draw the 

following diagram of labels and arrows where all can 

see.

(sun--->plants---->herbivores--->carnivores)

Have each student draw the diagram and enhance it 

by adding a drawing of the sun; a plant; a herbivore, 

such as a rabbit; and a carnivore, such as a hawk, 

above the appropriate label. Finally, have students title 

their diagrams “How Energy Flows to Living Things.”  
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Understanding the Text 

Literal: How do plants make their own food? 

What is the process called? (Plants make their 

own food using sunlight, air, and water. It is 

called photosynthesis.)

Interpretive: Why do cacti grow well in deserts? 

(They can store water inside themselves.) Why 

do so many desert animals eat cacti? (Cacti have 

water in them that the animals need to stay 

alive.) 

Applied: Why it is important to learn about 

desert habitats?  

Perfection Learning®

A Desert Habitat

Authors: Kelley MacAulay and 
Bobbie Kalman

Genre: Informational Text

Guided Reading Level: L

TEKS: 2.2.C, 2.5.B. 2.14.C, 
2.14.D

English Language 
Support

Offer realia, gestures, 

or photos to support the 

introduction of the new 

vocabulary. Display a 

map showing the location 

of the Sonoran Desert in 

southwestern United States 

and northern Mexico. Explain 

to students that it is a very 

large desert, covering 120,000 

square miles. Make use of the 

many captioned images in the 

book to introduce students 

to the names of desert plants 

and animals. Point out that 

the words Sonoran, saguaro, 

coyote, and iguana are words 

of Mexican/Spanish origin. 

Demonstrate the meaning of 

burying by covering up an 

object in dirt or sand. 

Synopsis: This book informs readers about the Sonoran Desert and 

the animals and plants that live there. It describes the characteristics 

of a desert habitat and explains the many ways in which plants and 

animals have adapted to survive in its harsh conditions. 

LEVEL L

Introduction: Explore Informational Text 
Explain to students that this is an informational text about the desert 

habitat of the Sonoran Desert. Say, A desert is not an easy place in which 
to live. The plants and animals that live in a desert habitat have adapted for 
life in the desert. Animals and plants from other habitats, such as a jungle or 
a forest, could not survive in a desert. Ask students what words they might 
use to describe a desert habitat. Record their suggestions. Explain that 
the book gives many interesting facts about the ways plants and animals 
that live in a desert habitat keep cool and get the food and water they 
need to stay alive. 

Vocabulary
Tier Two: burying, desert, energy, food, howl, nature, nests, rattle, 
roots, sunlight, toad, underground, wander, weather 

Tier Three: burrows, cacti, cactus, carnivores, collard peccaries, 
coyote, gila monster, habitat, herbivores, iguana, Mexico, omnivores, 
photosynthesis, saguaro, scorpion, Sonoran Desert, tarantula 

Word Work
2.5.B use context to determine the relevant meaning of unfamiliar words or 
multiple-meaning words

Introduce vocabulary in context as it appears within the book before 
or during reading. Explain to students that sometimes the meaning of 
an unfamiliar word can be found in context within the same sentence 
or in the surrounding sentences. Have students turn to page 4 in the 
book. Read the sentence, “A habitat is a place in nature.” Ask, What 
does this sentence say that a habitat is? (a place in nature) Point out that 
the meaning of the word comes right after it in the same sentence. 
Then have students turn to page 18 in the book. Read aloud the third 
sentence: “Animals that eat only plants are called herbivores.” Ask, What 
are herbivores? (animals that eat only plants) Continue by reading and 
discussing the meanings of carnivores and omnivores on the next page, 
both of which are defined in context. Encourage students to remember 
to watch for the meanings of unfamiliar words in the same sentence 
or in surrounding sentences as they read. Explain that this is called 
using context clues, and is a good reading strategy for determining the 
meanings of unknown words, especially in informational text.
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Enrich your program with informational collections 
featuring the best nonfiction available!

A Desert HabitatMacAulay and 
Kalman

Nonfiction GRL L

“It is not enough to simply teach children to read; we have 
to give them something worth reading. Something that will 
stretch their imaginations—something that will help them 
make sense of their own lives and encourage them to reach out 
toward people whose lives are quite different from their own.”

Katherine Patterson, Author
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Grade-Level Collections*
Grade K (5 Levels, A–E) 300 Books (6-packs of 50 titles) 08792  $2,645.00  $1,851.50 
Grade 1 (8 Levels, D–K) 480 Books (6-packs of 80 titles) 08793  $4,346.00  $3,042.50 
Grade 2 (5 Levels, J–N) 300 Books (6-packs of 50 titles) 08794  $2,835.00  $1,984.50 
Grade 3 (5 Levels, M–Q) 300 Books (6-packs of 50 titles) 08996  $3,051.00  $2,135.50 
Grade 4 (5 Levels, P–T) 300 Books (6-packs of 50 titles) 09233  $3,255.00  $2,278.50 
Grade 5 (5 Levels, S–W) 300 Books (6-packs of 50 titles) 09234  $3,435.00  $2,404.50 
Grade 6 (5 Levels, V–Z) 300 Books (6-packs of 50 titles) 09238  $3,895.00  $2,726.50 
*Please note these collections overlap Guided Reading Levels between collections. Purchase of sequential grade levels will include duplicate titles.

Level N 08791  $567.00  $425.25 
Level O 08997  $639.00  $479.25 
Level P 08998  $639.00  $479.25 
Level Q 08999  $639.00  $479.25 
Level R 09257  $639.00  $479.25 
Level S 09258  $639.00  $479.25 
Level T 09259  $699.00  $524.25 
Level U 09260  $699.00  $524.25 
Level V 09261  $699.00  $524.25 
Level W 09263  $699.00  $524.25 
Level X 09264  $699.00  $524.25 
Level Y 09265  $799.00  $599.25 
Level Z 09266  $999.00  $749.25 

Level A 08778  $529.00  $396.75 
Level B 08779  $529.00  $396.75 
Level C 08780  $529.00  $396.75 
Level D 08781  $529.00  $396.75 
Level E 08782  $529.00  $396.75 
Level F 08783  $529.00  $396.75 
Level G 08784  $529.00  $396.75 
Level H 08785  $529.00  $396.75 
Level I 08786  $567.00  $425.25 
Level J 08787  $567.00  $425.25 
Level K 08788  $567.00  $425.25 
Level L 08789  $567.00  $425.25 
Level M 08790  $567.00  $425.25 

Guided Reading Level Collections 6-Packs of 10 titles

Bookroom Collections
Grades K–3 (16 Levels, A–P) 960 books (6-packs of 160 titles) 09291  $8,912.00  $6,015.00 
Grades 4–6 (10 Levels, Q–Z) 600 books (6-packs of 100 titles) 09224  $7,210.00  $4,867.00 

No duplication of titles among sets on pages 5, 7, and  
back cover.



Expand your guided reading program beyond our Texas Guided Reading 
Collections with 6-packs leveled according to Fountas & Pinnell guidelines

Guided Reading Leveled 6-Packs
Available in a variety of packaging options.

 • Single-title 6-packs stored in a sturdy bag

 • Complete Bagged Set—6-packs of all 15 titles in a set

 • Sampler—one copy of each of the 15 titles in a set

Prices are subject to change without notice.   |  Due to availability of titles, substitutions may be made. 
No duplication of titles among sets on pages 5, 7, and back cover.

4574/0218/3

The packages on this page do not include Lesson Plan Cards.

Fiction Informational
Sampler Complete Set Sampler Complete Set

Level A 0362401    $   51.19 0307701    $307.13 0362501    $   56.39 0320301    $338.31
Level B 0362701    $   56.19 0308201    $337.14 0362801    $   62.44 0320401    $374.63
Level C 0363001    $   65.68 0308301    $394.07 0371001    $   77.65 0322101    $465.89
Level D 0371101    $   58.87 0308701    $353.21 0371201    $   78.18 0322201    $469.05
Level E 0371301    $   60.43 0309001    $362.57 0374801    $   70.69 0322301    $424.13
Level F 0374901    $   62.74 0309101    $376.43 0375301    $   68.12 0324301    $408.77
Level G 0378201    $   59.05 0309201    $354.29 0393201    $   77.00 0324401    $461.97
Level H 0393301    $   70.34 0309301    $422.01 0393501    $   59.06 0324501    $354.38
Level I 0393701    $   74.45 0309401    $446.72 0393801    $   62.20 0324601    $373.20
Level J 0394001    $   58.36 0309501    $350.15 0394201    $   79.98 0336001    $479.90
Level K 0394301    $   80.02 0309601    $480.11 0394401    $   56.84 0342201    $341.01
Level L 0394901    $   62.89 0309701    $377.33 0395001    $   68.08 0342701    $408.47
Level M 0395301    $   73.39 0309801    $440.33 0395401    $   74.10 0343701    $444.60
Level N 0395501    $   80.86 0310001    $485.15 0395601    $   77.05 0345201    $462.29
Level O 0395701    $   88.65 0310201    $531.90 0395801    $   75.61 0345701    $453.65
Level P 0395901    $   71.89 0310601    $431.33 0396001    $   74.05 0350501    $444.29
Level Q 0396101    $   77.89 0310701    $467.33 0396401    $   85.07 0350601    $510.44
Level R 0396501    $   80.86 0310901    $485.19 0396601    $   82.34 0350701    $494.01
Level S 0396701    $   80.83 0316401    $484.97 0396801    $ 122.20 0350801    $733.19
Level T 0396901    $   83.39 0316501    $503.33 0397901    $ 108.42 0350901    $650.49
Level U 0398701    $   83.14 0316601    $498.83 0399301    $146.79 0351701    $880.74
Level V 0399401    $   86.89 0316701    $521.33 0399501    $126.33 0351801    $757.95
Level W 0399701    $   94.36 0316801    $566.15 0399801    $122.46 0352301    $734.73
Level X 0399901    $   93.96 0316901    $561.87 0400001    $129.90 0352701    $779.39
Level Y 0400101    $   98.52 0317001    $591.12 0400201    $136.58 0352801    $819.48
Level Z 0400301    $   97.34 0317101    $584.01 0400401    $128.13 0353301    $768.77
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Additional Literacy Solutions Available
 •  Texas Classroom Libraries

 •  Science and Social Studies

 • Spanish and Bilingual

 • English Language Learners

 • High-Interest/Low-Reading-Level

perfectionlearning.com    |    (800) 831-4190

6-Packs 
available for all titles.


